ISSN 2321-189X

» <

AP

JHE WATCHWOR

VOL.VIll, 2019

wed Multidisciplin

ry

. e .
Jornat Zzone
By

A
 Editor
sapindra’Bordoloi

T

St

' Assam College Teachers’ Association, Jorh

1at
Jorhat, Assam, India '%iOHe ~

b,
25



® A WW Chomd
Corghshe Ol

THE WATCHWORD

VOL. VIII, 2019

An Annual Peer Reviewed Multidisciplinary
Journal of ACTA, Jorhat Zone

Editor
Dr. Rabindra Bordoloi

Assam College Teachers’ Association

Jorhat Zone, Jorhat, Assam, India

Email: actajorhatzone(@gmail.com



The Watchword Vol. VIII, 2019 _ ISSN 2321-189X

THE WATCHWORD VOL. VIII. 2019
An Annual Peer Reviewed Multidisciplinary Journal of ACTA, Jorhat Z.OHG, A§sa|n uses blind
peer review with regard to Research Articles and Essays. This Journal aims at disseminatiop of

research findings and sharing knowledge in teaching fraternity of higher educational institutions g
well as society as a whole (Published in Assamese and English).

Publisher :  Assam College Teachers’ Association
Jorhat Zone, Jorhat, Assam, India

Email :  actajorhatzone@gmail.com

© : ACTA, Jorhat Zone

Place of Publication: Jorhat, Assam

Advisory Board : BipinBora

Dr. Lokesh Boro
Dr. Ananta Tamuli

Editorial Board :  President ¢ Kshirod Saikia
Editor ¢ Dr. Rabindra Bordoloi
Associate Editors :  Mrs. Chitra Duarah

Mr. Basanta Bora
Mr. Robin Saikia

Members ¢t Dr. Pradip Kumar Sarkar
Mr. Kushal Das
Dr. Junti Boruah
Mr. Rupeswar Sonowal
Dr. Barnali Saikia
Dr. Amarjyoti Devnath
Dr. Partha Pratim Barua
Dr. Gayatri Chutia Bordoloi
Barasha Borah
Mr. Tarun Saikia

Frequency of Publication : Annual
ISSN ¢ 2321-189x

Price * Rs.300.00 (Rupees Three Hundred Only)

Disclaimer: The opinions expressed in the research articles and essays in this Journal are the
opinions of the authors. The Editorial Board/Peer Team/Publisher of the Watchword, Vol.VIII,

2019, issn: 2321-189X, is no way responsible for the opinions deduced by the authors. In case of
plagiarism also responsibility lies solely with the authors.

Printed ar - Barkataki Offset Printers, Malow Ali, Jorhat-1, Assam

2



SN 2321-189X
The Watchword Vol. VII1, 2019 ISSN 23

MEMBERS OF PEER REVIEW BOARD

I. Dr. Surendra Kumar, Associate Professor, Department of History,
University of Delhi

2. Dr Vikash Kumar Singh, Asst. Professor, Centre of Advance Study,
Department of AINC& Archaeology, Banaras Hindu University, Uttar
Pradesh ‘

3. Dr.Paul B. Chonzik, Head of the Department of History, Assam University,
Diphu Campus

4. Dr. Biswajit Baruah, Professor, Depattment of History, Dibrugarh
University
Dr. Sagar Baruah, Rtd. Principal, Khagarijan College, Nagaon (Assam)

6. Dr. Rajesh Barman, Former HOD of Commerce, Bodoland University,
Kokorajhar

7. Dr. Bolin Hazarika, Rtd. HOD, Department of Political Science, J.B
College, Jorhat

8. Debajyoti Biswas, Department of English, Bodoland University

9. Dr. Gitanjali Gogoi, Department of English, N.N. Saikia College, Titabar,
Jorhat

10. Mr. Diganta Gogoi, Department of Physics, Bahona College, Jorhat,
Assam

11 Dr. Kiranjyoti Mohan, Department of Chemistry, Rangapara College,
Sonitpur

12, Dr. Lakhinanda Bordoloi, Department of Political Science, Dhing College,
Nagaon

13. Dr, Amiya Patar, Associate Professor, Department of Assamese, Nagaon

Girls’ College, Nagaon



CONTENTS

From the Desk of Editor *

RESEARCH ARTICLES

Varsatson of ( homiscal ( onsiuents o the Hont Flants yE B oy Sellwm e Sy O ymlig # i o

v Deies

&m"l) fﬂjw-ﬂf Swdid sad IR 1
Combined b floct of Hall and bon-slip C urvents on Usstesdy MHD € owetie Flow o a Channe
faaradarg waswaers Wigws i sEeae o o seree § eredy ceetn Y

s laongee et Tas swmaors watemy yew of fogergs s

o | dnpe it 4K
Beyond Exhma ity B aphormg Female Vowes m Arupa Patangra halta s Fromee

Iy Cotimpid: Cmogeon 4% L

Baladey Suryy akhars Dasyapana sod Hio book Drawrvang Rapvamaw ol A Blewd Avat ol Study
e Yawmers ordoet 47 &1

Quality Management Syatem o Seboct Pyvvate Hhompetals o Coow skt ¢

- ‘- " -
S P Jo A t. 75

Motivation of Teachmg and Non Teachmg Saf! of Pros moaloed Cemeral Degree ( olieges of

Jorhat Dwirict v Srva v b s 2
FOM A Changmg Requarerment of L ustomers  sats Wpwm; LR
fob Satwfaction of Teachers A\ onceptual Stuedy howesd ey “uiidog A ik,
Gobkden Rate  The Secret of Perfect Bodh Swtdnre s Aot b 9101
Sox e-cultural Interactive Strategres o the Faglah € laswrve at he Tertar {evel An
A S aryod € ok 02-1Q7
v avys wwa Yeaws P wriee wrys 3 e P e OB 14




Socio-cultural Interactive Strategies in the
English Classroom at the Tertiary Level:

An Assessment
Subhrajyoti Chandg+

Abstract

The sociocultural aspect of the general Communicative English
classroom at the tertiary level assumes a different dimension in contrast
to the classes meant for other subjects. There are several factors which
make the English class unique: it usually has the maximum number of
students more than any other class, as all students compulsorily have
English; students have varied levels of competencies in English depending
on their own history of association with the language, world views and
future goals and aspirations. These factors play major roles in the affecting
the learners’ use of language learning strategies and also the teachers’
choice of teaching strategies. Since practice /interaction is key to mastery
of a language, the communicative English teacher has to create scope for
interaction in the class. But prior to that both the teacher and the learner

“should become aware of the sociocultural dimension of language learning
strategies. The paper aims to assess the prospects of sociocultural
interactive strategies in case of the English language teaching/learning at
the tertiary level in the local context.

Key words: Socio-cultural, Interactive, Strategies (SI strategies), Strategic
Self - regulation (S°R), Language Learning Strategies (LLS).

* Subhrajyori : ¢
fAmalgc;j;j);O[/l Chanda, Assistant Professor, Department of English, Jorhal Colleg
aled), Jorhat, Assam Email: chandasj@gmail.com
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{ ]ntroduction

Sociocultural context in the language
Jass 18 crucial for the development of the

rrlmunication skill and probably it is more
he case of a second language such as
English which is “feared” by most students
o pecially by those who had their schooling
1 the vernacular mediun. The Strategic Self
_ regulation of the SR model of language
learning of Oxford (2011) takes into
consideration three layers of cultural contexts

_the current of the synchronic, the historical

soint

ort
s said to consist of dreams, hopes and

aspirations etc. The SR model, which is one
of the latest developments in strategies
research, builds on the notion that
sociocultural contexts are shaped by shared
assumptions of learners — their imaginations,
hopes and dreams; the activity of
communication; and the social, cultural,
cognitive, material, and political dimensions.
Pintrich (cited by Oxford, 2011, p.86)
describes learning as a ‘hot” activity because
of its essential connection with the
sociocultural context whichisa dynamic area
involving emotions and motivations.

The assumption behind S°R model is that
language learning is a social activity which
asks for the appreciation of the fact that the
?angUage learner employs meta sociocultural
Interactive strategies along with sociocultural
Interactive strategies for the fruitful learning
of a language. Oxford categorizes ‘meta -
Sociocultural Interactive strategies” (meta SI
strategies) into eight categories:

he diachronic and the imaginative which’

ISSN 2321-189X

1. Paying attention to Contexts,
Communication and Culture

2. Paying attention for Contexts,
Communication, and Culture

3. Obtaining and Using Resources for
Contexts, Communication, and Culture

4. Organizing for Contexts,
Communication, and Culture

5. Implementing Plans for Contexts,
Communication, and Culture

6. Orchestrating Strategies for Contexts,
Communication, and Culture

7. Monitoring for Contexts,
Communication, and Culture

8. Evaluating for Contexts, Communication
and Culture.

She also categorizes the Sociocultural
Interactive strategies (SI strategies) into
three categories into the following three
types: '

1. Interacting to learn and Communicate

2. Overcoming Knowledge Gaps in
Communicating

3. Dealing with Sociocultural Contexts and
[dentitites.

2. Objective

The paper aims to critique the
prospects of sociocultural interactive
strategies in case of the English language
teaching/learning at the tertiary level inthe
local context. The researcher/paper writer
wishes to draw from his own experience
of teaching English at the tertiary level in

Jorhat, Upper Assam.
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3. Rationale

Extensive research in the field of
Second Language Acquisition (SLA) have
all pointed out to the fact that the
employment of strategies does aid in the
learning of languages. Among the pioneers
in the field of strategies research are
Chamot and O’Malley who proposed the
Cognitive Academic Language Learning
Approach (CALLA) which, inter alia,
stresses on the importance of practice,
interaction with peers for monitoring and
problem solving purposes: “CALLA
teachers provide students with repeated
opportunities to practice the new
strategies on a variety of tasks, so that
eventually the strategy itself becomes part
of students’ procedural knowledge.
Strategy practice can take place during all
types of learning activities in both large
groups and cooperative learning teams” (O’
Malley & Chamot, 1995, p. 200). It is a
matter of common observation of language
teachers of this region that students of
English tend to look upon English more as
a subject and less as a language or a
medium of communication. Given such a
mindset, it becomes pertinent to attempt a
study of the prospects of social interactive
stra-tegies in the English classroom of the
region.

4. Methodology

} Toe paper is based on close reading
;) available secondary sources on second
anguage strategies research.

ISSN 2321-189X
5. Discussion
5.1 Theoretical Underpinnings
a. The crucial role of comm“nication

Vari'ous_, scholars have defip
.commumcatlon In various ways byt th:rd
is a consensus that communication is keyte
language learning. One of the Cruciaol
theoretical models is the Vygotskyian Notiop
of the zone of proximal development (ZPD)
(Vygotsky, 1978). It states that the task at
hand should be challenging and at the same
time achievable with the help of a little
suggestion and help from teachers, parents
or peers. It highlights the crucial role of
communication in language learning.

b. The communicative interactive
classroom

Oxford (2011, p. 89) states that the
meaning focussed classroom involves both
semantic meaning as well as pragmatic
meaning (the contextual appropriateness).
Ellis (cited in Oxford, 2011, p.89) notes
that the development of fluency requires
opportunities to create pragmatic meaning.

c. Learning while communicating

Language learning and communicating
happens together (Oxford, 2011, p. 90)
Dewey (1956/1990) noted that learnins
takes place through experiences and not 11
the absence of experience.

d. Discourse factor

s n
Oxford (2011) notes that discourse 1

. : itica
“sociocultural/ SOCIO-POll

the .
en t1me

perspective” is “situated” in a g1V
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and place and “involves particular people”
93). She also states that there are certain
crucial sides of the discourse factor in
communication — the social identity of the
speaker or writer, the social activity being
performed,, the particular setting, prior
communication, shared assumpiions and the
social, cultural, cognitive, material and
political effects of all these (p 93).

e. Cultural Model

Again, Oxford (2011, p 93) notes that
there are different “cultural models”
available in a group and it is this model
which “organizes knowledge, thought, and
situated meaning in various groups”. It is
possible to have different cultural models
in the same class — there can be a cultural
model promoting a lot of competition
among learners; and there can also be one
that promotes cooperation and respect for
wisdom. Consequently, there would be as
many variations in the choice of learning
strategies.

f.Social 1dentity

Another important area is the question
of social identity which may not be constant,
rather it is dependent on the context; the
same learner may feel comfortable,
uncomfortable; relaxed, agitated; accepted,
excluded and so on, depending on the
variations in the contexts.

5.2 Critiquing the prospect of
language learning through interaction in
the classroom in the local context

ISSN2321-189X

The General English Communication
classrooms (at the tertiary level in
Provincialized colleges in Upper Assam are
large having 100 to 150 students coming
from different cultural backgrounds. Here
are a few possible instances of cultural
models in the English classroom:

a. Students from vernacular medium
schools — Assamese, Bengali, Hindi etc;

b. Students from English medium
schools;

c. Students from Major / Honours
group;

d. Non-Major/ Non-Honours students
will form another category;

e. Students from different caste and
religious backgrounds etc.

The list is not exhaustive but only
indicatory, the practising English teacher
would be aware of many other ‘cultural
models’ in the classroom which definitely
affect the teaching and learning process. It
is a matter of common understanding that
addressing the different cultural models in
the classroom is not easy for a teacher and
more so for an English teacher given the
size of the class. Another crucial question
is that of time management — it is definitely
not easy for the English teacher to the
address the very many issues in the given
time frame of 45 — 60 minutes where 10 —
15 minutes are exhausted in the mandatory
calling of rolls. Despite odds, the English
teacher needs to remain aware of the afore
mentioned aspect of cultural identities of
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learners and try his/her best to address

students from al] categories. It is a matter

of common agreement that most students 'fecl
agitated when it comes to communicating

in English and therefore it should be one of

the primary concerns of the English teachers
to make all the students (especially those
from the marginalized section of the
society) feel comfortable and relaxed in the
class for learning to take place.

Language learning takes place during
communication and the English teacher has
to create scope for students’ communication
in the classroom for learning to happen.
Interaction of hundred plus students would
cause commotion which might disturb (he
adjacent classes. The paper writer, as a
practising English tcacher, is aware of the
fear of being branded a failure in the teaching
fraternity when the teacher’s voice fails to
silence the entire class into becoming
obedient listeners — that is the usual picture
of the traditional (cacher centred Linglish

classroom. But in g communicative

classroom, the learncrs need (o do much of

the talking with the lcacher going into (he
background. IHere (he institutional authority
must grant lceway (o (he English teacher i
View of the fact (hay English (despite ity
reclamation as ap, Indian language) is still
foreign one for 4 majority of (he students ang
unless they are magde (o inter
they will no learn, Erpo,

English classroom little
Cone

act in Enplish
ina 100 plus
. N0Ise” should e
idereq hormal (ap by impli(,::llinn,

silence of the student

I abnormal
/\u,nr;:cy may i

the Cruciyl factor iy

ISSN 21y

communication but Humcy 15, ang st
can be fluent when they gy encoypy,
communicate. The strategics (y (he
use for communicating in Fnplis), al
them in learning the languagpe,

D]
ped g,
Ct

<l ]C,'N
S0 'lulp

A diagnostic test in the Enpligl, (:IUHH‘,"
the very beginning of (he SCSSion Would piy.
the teacher a general view ol the Hlllll(l“;ﬂ“i
of the students and help (he (cacher i), NClll'l.lp
lasks that arc just chal lenging cnough () musc}
(and not douse) their “flames’ nl'inl,crcg[ (o
complete it with a litle help from peery ang
teachers. The Stratcgy | nventory of | AN
Learning (SILIL) devised by Oxfor( (1990)
could be used (with neeessary :lduplulions)
[orasurvey of the students? languape lczu‘ninp,
strategics. When students take such suryeyy,
they become aware of (he differen language
learning stratcgics and the Fnglish teacher
also gets a suitable starting, point (o facilitate
the use of such strategies in the classroon,
he teacher algo develops a working
knnwlcdgc ol the languape lcarners” history,
their current statys as learners of Tinglish and
their hopes (and [cars) about the languape.
With such Knowledge, the teacher docs el
better equipped to deal with learners in «
large class: however, there is no sure - fire
method of success il (caching, cach l(f.’l(‘lll(‘l'
has to develop his own stratepy albeit will
the help and guidance of seholars and
experts,

0. ( onclusion

- , . ; s i that
I'he discussion establishes the idei ‘,
. 8 y ' I\
Enpglish (cachers have (o bear in mind |

10,
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. ultural aspect of teaching which is
o or L'mplu} ment U”anguage leaming
Lrategies. There are practical challenges
i but the English teacher, keeping the
mportance of the sociocultural aspect in
mind. must try to create a suitable ambience

~rucial f

for the meaningful employment of

sociocultural interactive strategies.
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