I ——

ISSN : 2278-3466

THE QUEST

Vol. X, December, 2017

A Bilingual Peer Reviewed Research
Journal of Jorhat College Teachers’ Unit

Editors

Dr. Jyotirmoi Bordoloi
Dr. Gitartha Goswami




' \ L ,
v INY v e ) '1 , d
I A

) e . ISSN : 2278 3465
Vo 2

' U
( fL'WA' )

,Ar’/

The Quest

Vol. X, December, 2017

ABilingual Peer Reviewed Research Journal
of Jorhat College Teachers’ Unit

Editors
Dr. Jyotirmoj Bordoloi
Dr. Gitartha Goswami



3 =3 [ \ |
The Quest : A Peer Reviewed bilingual (Assamese & Engy;
yearly Published Research glish

Journal of Jorhat Col )
Teachers’ Unit. g

¢
—
ISSN . 2278-3466

Price - 300/-
Editotial Board

Advisors : Dr Madan M Sarma, Professor
Department of EFL &

Former V.C ., Tezpur University

Dr. Mukul Kumar Sarma

Former Prof. & H.O.D,, of Education,
Dibrugarh Unoversity

Dr. Upen Rabha Hakasham,
Professor,(Former H.O.D.)
Department, of Assamese
Gauhati University

Editors : Dr Jyotirmoi Bordoloi

Dr. Gitartha Goswami
Members : Mrs. Rupamoni Dutta
Mr. Pankajpani Saikia
Mr. Ranjit Kumar Hazarika
Mrs. Anima Neog
Mrs. Minati Gogoi .
Dr. Soumitra Puzari

Printed at . Lipi Offset

Baruah Chariali, J orhat
w

Pin -
. am.
Address : M.G. Road, Na-ali, J.orhartl; ASS
E-mail : tujorhatcollege@gmail.c0

Website : www.jorhatcollege.org




ISSN : 2278-3466

The Quest

(ostents:

search F ‘House’ in
Identity Linked to the Search For A
dentity L

« A House For Mr. Biswas” by V.S Naipaul.
\onisha Duara /9

\dvertisements in the Printed Media in Colonial
Assam: Analyzing the Socio-Economic Impact.

Dr. Soumitra Puzari /20

Urban Poverty Alleviation Strategies in India: The

Governmental Schemes.

Dr, Diganta Kr. Phukan /34

/" Learner Dimensions in Language Learning in the

Open and Distance Learning (ODL) Mode: A
Review of Literature Focussing on Motivation,
Learning Strategies and Learner Autonomy.

Subhrajyoti Chanda /51

Agricultural Practices in the Thengal Kachari Tribe
of Assam: A Sociological Study.
Dr. Biswajit Borah /74

Domestic Violence Against women in Assam,
wapnajyoti Borah & Bhaskarjyoti Baruah /90



The Quest ISSN 2278-3466

[.earner Dimensions in Language
Learning in the Open and Distance
.earning (ODL) Mode: A Review of
Literature Focussing on Motivation,

learning Strategies and Learner

Autonomy

Subhrajyoti Chanda

Department of English

 Abstract:
I'he paper briefly traces the origins of the open and

distance education in general and then it proceeds to make a
suage learming in the ODL mode — the

spcu!ly study ol lang
way scholars have defined distance lcarning, the crucial aspect

of ‘leamer dimension’ In open and distance education; the

constraints of distance learming experence, the importance of

motivation and the choice of language learning strategies in
the ODIL. mode; the different factors that influence the choice
of strategics among learmers and the question of autonomy in

distance education.

Key words: Open and Distasce Learning (ODL) mode. learner

dimension. motivation, learming strategi
ension, motivation, caming strategies, autonomy etc.
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ction:

l.lntro‘;'udying in the Open and Distance Leal‘ning |
ode is different from the traditional method of " y(()h]‘:
the four walls of the classroom. There are NuMmeroys, i Wi,
of studying in the ODL mode — flexibility ig - ur:agb
there are disadvantages as well. And when it Comes

or mastering a language in the ODL mode, the whole e dm,
is bound to remain fraught with newer challenges 1 5o i 0
that learning an L2 or a foreign language is gy, i
studying any other subject — the level of linguistic Compe

varies from learner to learner. Unlike the teacher fy,

k

traditional classrooms, the onus is on the learner in the g
distance and open education. The learner is wholly responsi
for his/her own progress in the ODL mode and there isals
greater amount of learner autonomy. But at the same timet
are a number of constraints — the time factor, the pressit
meet deadlines for submission of assignments, the absert)
the regular teacher etc.: therefore, the learners have ©°
motivated 2 and have to employ a number of [earning st zl

st
to counter the constraints of studying in the Open and ¥
Learning,

2. Objectives:

. . 3 pp
The objective of this paper is t0 make 2" o

e OD
literature available on language learning i the ¢ o

an
na 1
as to assess the importance of mO'flvatlo

|
strategies for learners in this mode.

!
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cance of the Study:

3 Signiﬁ . . o . . o .
: appralsal of available literature is significant in

This
view of the fa

increasingly POPY |
qurvey of Higher Education 2016 — 2017 published by the
U

Ministry of Human Resource Development, Government of
[ndia reports that, distance courses have become useful modes

of getting degrees for a large number of students; and that

ct that distance education is becoming
lar among learners across India. The All India

students’ in the distance mode constitute 11.45% of the total
enrolment in higher education (p.20). So, the findings from
this review of available literature will have an important

bearing upon research studies on language learning in the ODL

mode.

4.Methodology:
The research paper is based on close reading of

secondary sources — available books, journal articles (both
print and online), and theses on language learning in the ODL
mode; in other words, the paper is a review of literature on

learner dimensions in language learning in the ODL mode.

Discussion: 5.1 The Origins of Open and Distance Learning
(ODL).
Renga Ramanujam (2009, p. 31) notes that the British

| Open University - OUUK served as the model for the

| EStablishment of open universities across the developing

ICOUntries: Allama Igbal Open University, Pakistan (1974);
Mdira Gandhi National Open University, India (1985);

53




ISSN : 2278 34,

The Quest |
Ramkamhaeng University (1971) and Sukhothai Thammatl'ﬁm
ersity (1978) in Thailand. But the Britigy, O,
University itself was inspired by the tremendous SucC@ssM i
the distance education programmes in the former USSR Whi@
(2003, p.13) notes that the distance education hag cvoly )

through a number of successive waves: in the first generg

Open Univ

5
i
. model the correspondence between the teacher and the leary P

was usually only by post which necessarily meant g time |

between mailing and response; the second generatiop ¢

) o
model in the 1960s 3 incorporated television to suppley,

the print based model — it was the Open University, UK Whi% o
for the first time incorporated a range of media; the t !
generation of distance education was marked by the us{ (*
information and communication technology in the course ™
computers with internet connectivity was being used to bz
improve opportunities for synchronous interaction betweent by
teachers/counsellors and the learners, between lean
themselves — either individually or in groups. He furthern®
that although OUUK came into existence in the 60s of the
century, its language programmes started in 1995 ands° cof
developers and learners could draw upon the expertit”

p
) ) L ) ) : toln
quality practices within the university. With reference

Khan (1990, p.41) writes that the correspondence oours" i !
started in the country with the following goals: oy
a) To democratize higher education; | «\no\‘
b) To provide higher education at 10We_r cois carly ¢ &dWL
c) To offer a second chance at educatio”

54 ;
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outs;

0 To make the higher education flexib]e through
correspondence;

e) And to allow learning while earning.

5.2 Language learning in the distance mode as defined by
scholars and researchers and the implications:

Language learning in the distance mode has been
explained by researchers in many ways: Kotter ef al. (1999)
understands language learning in the distance mode as
developing a level of strategic competence enabling themselves
to learn without the regular guidance of the teacher; Harris
(1995) argues that successful learners need to create appropriate
kind of environment for learning to happen; further, she notes
that distance language learning can be productive for those
learners who can match the level of the course, teacher support
and their self supporting strategies. Hurd et al (2001) adds
another dimension to language learning in the distance mode
by saying that language learning can be successful when
Strategies are complemented by the knowledge of personal
needs, strengths and weaknesses and the ability to address and
monitor progress.

The definitions make it evident that language learners
in the distance mode need to be metacognitively aware so as
0 maintain optimum learning conditions. Therefore, self
knowledge of learners, knowledge of the learning context and

adequate interface between the two are very much necessary
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as language learners in the distance mode. Wh
ess

for succ
describes the interface between the 1eamera 1

ihe context as the ‘nucleus of language learning’ in the dlStan

mode. |
5.3 The aspect of ‘Learner Dimension’ in language learnm
in the open and distance mode:

The ‘learner dimension’ (White 2003, p. 89) thatL
language learner brings into language learning compnses;
characteristics and attributes that the learner brings ir
language learning. White (2003, P. 90) adapts the lear
dimension from Breen (2001) in the form of a list: |

« innate language acquisition capacity;

* psycholinguistic processes;

* gender;

. age;

* aptitude;

* cognitive style;

* learning disabilities;

* personality;

* self/social/cultural identity;

* agency;

* metacognitive knowledge;

* beliefs;

* attitudes;

* motivation;

* constructs of self as learner, of teacher-"”

56 3
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. conceptualizati

White (2003, p- 91) notes that
nce language learner includes:

ons of learning environments.
the context dimension

for the dista

« Jearning Sources (including the course and the other

Target Language SOurces);

o learner support;

+ Jearning spaces;

« opportunities for interaction;

« the teacher(s);

« the distance learning community;

« features of the learner’s immediate learning
environment,

« other resources (human and material).

So the distance language learner plays a key role for
selecting and structuring elements within the learning context
to provide an optimal learning environment (White 2003, p.
90). In a regular language classroom, the teacher guides,
instructs, motivates, provides feedback to the learners: but in
the distance learning situation, the language learners have to
"develop, monitor and maintain their own means of working
within the learning context’ (White 2003, p. 92). The effective
interface between the i '
dimension may be poss::)?emvi}rleiutr}llenlsmn e Comf':Xt
mental resources towards that end Re fi eal’.ner devc')tes e
Myles (1998). White (2003 .Re emr.lg to Mitchell and

> » P- 95) points ou
relationship between the individual | | that the
 dymamic and e earner anfi the context is
g- The dynamic nature of the
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rface is the product of @ number of factors, White (00,
intertac |

, fo
5) lists these 83 :
p. 95) . |earners” ideas about their needs and preferenceg.

ptions of the learning context;

llows:

. peI'CC
« perceptions of the usefulness of the TL sourceg With;

that context;

. familiarity with distance language learning;

« knowledge and skills in self management;

. the demands of ‘the course’ (e.g., assessme;

demands);

« successful ai.d less successful learning experience:

« feedback from within the learning context;

+ the kinds and extent of interaction preferred b

learners;

» preferred learning environments.

White (2003, p. 112) notes that the major work do
on the area of setting for study or milieu is by Gibson (19%
The latter highlights the way in which language learners m
changes in the external learning environment in ordef!
develop conditions suitable for learning. Establishing%
physical study space, choosing the area of focus, deciding‘?%
the extent of participation with teacher or peers - 4 mﬁ
comprise external learning environment. The differen® 1eaf“:
sites distinguish ODL from regular course; that apet
relationships of individual leamers to different i ::
definitely affect their language learning in the distan® 1

0 contrast to learners in the regular mode Wh
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advantage of the developing an exclusive relationship with

the learning contextand the learning, environment (White 2003,

P 113).
5.4 The importance of motivation in language learning in
the open and distance mode:

In the affective domain, motivation is highlighted in
research studies as one of the major requisites for learners in
the open and distance mode. Harris (1995) from his studies
from Adult Migrant English Program (AMEP) in Australia
found that maintaining a high level of motivation to be the
major challenge faced by learners in the distance mode. One
of the major findings from Harris’ study noted by White (2003,
p. 115) is that learners who were able to remain motivated
could match features in the course with their own self
supporting strategies. The learners were also able to create for
themselves ‘study nurturing environment’ similar to the
learning environment in a regular language class. This major
finding is an assertion of the link between motivation and the
use of strategy in language learning; it is the distance mode
learner who remains ultimately responsible for creating a
suitable effective interface between the learner dimension and
the study context.

Khan (1990, p.138) notes that motivation is a major
factor in language learning process and that the psychological
factor of motivation is best utilized in the context of

corres | : .
rrespondence courses. In his research findings, he mentions
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b
that students in the correspondence courses E

usually have e

regUIa,r g de ttel
5.5 An outline of the different stages in mOtiVation -

. Cay

in L2 studies: {
L2 motivation research has undergopeg , ug

. . . er |

changes since its beginning in late 1950 Domyei ande

(2015, p. 73), charting the historica] devek)pmem ofyf

motivation research, identify three stages:

motivation to learn than students from the

a) The social psychological perioq
characterized by the work of Robert Gardner
and associates in Canada.

(1959 199
and his styge,

b) The cognitive — situated period (the 1990y
characterized by moves to shift the research agenda away fi
its social psychological roots towards realignment wi
mainstream educational psychology, mainly driven!
cognitive theories originally developed in non - L2 -spesi
research.

¢) The process —oriented period (turn of the cen@'
the present day) — characterized by an interest in motivél

i ) - vation e
change, especially concerned with how motivation €

: : P ts.
from interaction between individuals and contex otivel”
k moti*™

Gardner’s theory focussed on two key o (B

. imenst ,

components: an interpersonal / affective di® [

Integrative orientation) which is assoaated; 2 utill“lr
. t1C ol
feeling about the community and Pract,o motl‘m
: : ' : entatl
dimension (labelled instrumental orie®

60
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dwih concrete benefits which language proficiency
‘ate o .
ocid about. In the cognitive 7 — situated period, Dornyei

B 15, p. 80) write, the motivational psychologists

nd Ryan (20 e
4 how one thinks about one’s abilities, possibilities,
argu®

stentials, Jimitations and past performance is a crucial aspect
I;f motivation. Further, the .focus shifted from a macro
| perspective to a micro perspective —researchers examined the
motivational impact of the classroom situation, teacher,
curriculum and the learner group. In the process oriented
period, motivation is not seen as a static attribute but as a
dynamic factor that displays continuous fluctuation with
respect to the ever changing parameters of the context (Dornyei
& Ryan 2015, p. 84). The language learner in the distance
mode has to cope with a unique situation where there is
isolation, lack of access to regular classroom, limited scope
for clarification and feedback, few opportunities for interaction
with other students and urgent need to resolve competing
COmmitments as working students; therefore, learner has to

Maintain g high level of motivation and the discerning ability
0 choose the right strategy.

5:6 The characteristics that the language learner in the
distance mode must possess for success:

Harre] (1998) identifies a number of characteristics
from Previous research which a language learner must have in
order to adapt to distance language learning situation:

" the ability to meet deadlines and to develop effective
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time management; 4
. the ability to make the psychological adjustmemt[
learning at home;
. self —-management skills to organise ope, i
efficiently and effectively; i
. motivation and discipline; i
» the ability to manage the loneliness of disty,
language learning; ,
« the ability to self — monitor for personal control oy m
the learning process; of
« the ability to assume personal responsibility {
learning. t
What emerges is that language learner in the distan} M

mode must develop ways of staying motivated and also devell
effl (U

cognitive and metacognitive strategies; ways of time and

management keeping in mind the facts that Janguage le

in the distance mode is more challenging than lea”
ecmCial rolf

48) notesm

gt

language in the regular mode. Summarizing th

the distance language learner, White (2003, p. |

. L] . . 4 1 i WI
the onus of maintaining optimal learming conditio” el
yirod

Oing en o\l
ctations”

‘nd

f adaptl

distance learning scene through ong
of expe

01‘

restructuring and internal restructuring
oo

the individual learner. But the process 0

. , uagé
circumstances with that the distanc® 1angbelongi“5

0 y
ya sense n d pegl' &

environment may be facilitated b

i 1S
supportive community of teachers/ counsello

-
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i ience:
auest ¢ the Distance Jearning exper
0

hen asked to mention the essential
Ne

- 1The Cor® that W tudents
57 g9) n01€® . the distance mode, the stu
. o O :
Condmoﬂs - on, €O nfidence 1
t 9

ped -1 fvat uality of course materials, amount of study
n : q

uality of interaction with tutor, amount of
,q

n one’s capacity to cope with

knowing how to learn best and the
b
inte
ional face 10 face e b
? sue the course and a metacognitive awareness

lement in the course. A high level of
:)nfottlllzalt::ntfnzu;rocess are key requirements for students in
e distance learning mode. It is the context that differentiates
the learners in the distance mode from the learners in the regular
mode; a new language learner in the distance mode has to
cope with a number of common hurdles, as noted by White
(2003, p. 22):

* isolation, due to lack of social contact;

*lack of access to regular classroom interaction that

SupPon the learning process by providing scope for
larification g feedback:

ne
farmn: ®d to reso

m
iy, 5o cial petin

and g demands from study,

professional contexts.
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The learner in the distance programme i cha
with the task of learning the language without the ey :

: AME gy,
of input, interaction and support. S/he must deVelop \

W

course. The opportunities for immediate SUppoTt fo g:ige t
interactivity, feedback and incidental 1earning N very l:lc;
in comparison with courses in the regular mode_ g 0. the 1%1»?
has to depend a lot on self management and effort manage,
in order to succeed in the course. Technology plays 5 Vﬁ

important role in distance education and therefo

: . hig,
own sets of learning behaviours to shape ap, d o ST

res in l}
present scenario technological knowhow is alsg Crugig
|

success in distance education (White 2003, p. 23).

Mention needs to be made of the report on Framey
for Language Use in Environment embedded i )
Technologies — FLUENT project at the OUUK by Hau:
Haezewindt (1999) referred to by White (2003, pp 70-i
while talking about the constraints faced by the leam
the distance mode. Time is another major constrail
distance language learners because a majority of the st
there are adult part time learners having com.pfj
commitments. Synchronous language learning nece.SSanﬂi
technology and learners must invest time in naVigatmgenﬁ
technology based resources. The use of technolo®/

wt
o it also DU
the learning process but at the same tme " es fro” o
. . C 0
learner with task of coordinating the reso! - s’
secon®s

sources. Kotter’s report (2001) about the 5 g

. 73)bE
FLUENT project noted by White (2003,P
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t
e Que’ , important factor that accounts for student
05

king adult students find it very hard to invest
ost WO

gopot ot studies.

e for 16 " her important issue which deserves special
' @

ourse 5 e the quality gets compromised because

Managing the subject matter of the

atl
jon-~ : .
attent! Jopers simply work under economic and

jical pressure where — in the words of White (2003, p.77)
pol

_hereis ‘the who
iqus exposing the students to courses of questionable quality.

This adds to the constraints of the learner who must depend

lesale conversion of courses to digital form’

on his/her cognitive/metacognitive skills in choosing the
apropriate materials. Noting Calder (2000), White (2003, p.
7)) states that when open and distance education is understood
as simple, inexpensive solutions to complex social and
economic problems, the quality of the course tends to get
wmpromised. In such a situation, the onus is once again on
the individual learner to develop and adapt his/her strategies
i the.demands of the course. Renga Ramanujan (2009, p.39)
;i:anm:eglt 0 Raden Dunbar (1991) explains the failure .of .the
adoption al;guage experiment in Indonesia as the. unthlrfkmg
loca] como the We'stem model without adapting it to suit the
€Xt and situation.
ﬁndingﬁ:ther danger that is pointed out with respect t0 tlll(e
g e SOFNet (School for Futots Network)
WOrkables in Autralia by White (2003, p. 79) is that a;
0d attep alance between attention to course develoPme;l,
On to the context of delivery could not be achieve

65
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:

leading to the lack of sustainability of the pmgl'&mme
could very well be a problem with almost al| dist

.t
) . ance My
programmes across cultures. This mismatch between

. b

le
to devise learning strategies to stay motivated fo; the ¢,

Khan (1990, p.60) points out that learner in the g;
mode has to motivate themselves as the teacher g p,

content and delivery of the course puts the i“dividual

Stay

tely
by and so what the student does on his or her OWN s

of g
importance. He mentions a very concrete instance Where

learner after admission, are at a loss upon confronting the
range of study materials.

5.8 The question of autonomy in distance learning;

Benson (2016, p. 135) talking about the questior
autonomy says that language learning in the distance m
was not designed to foster autonomy or even better lang
learning but to provide language learning opportunitis
those who cannot afford to attend regular classes. White (o
p. 150) also asserts that the development of autono™
distance education is wholly incidental and the distan® .
does not necessarily develop autonomy among 1earnef;‘
further states ( p. 167) that the understanding Of. i CZ
of learner autonomy stems from different Paradlgm; il
them emphasizes autonomy as total indepen®” g '

: . jstic ™
learner but this has been criticized as unreal ol

. ack" | |

el

) ) ellor o

peer group interaction, teacher — couns ort”

the l@ﬁm il
seen an necessary part of autonomy whefe‘ e 1@»‘&“{
: : ting:
‘collaborative control’. While collabord

—
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ucst

4 work together with peers, teachers/counsenor
iate an
negoti?

(e the right kind of learning environment.
a
st0 cre

the @

g Learning strategies in L2 studies:
5

eaming strategies in L2 studies emerged as 5 fertile
rea of rescarch in the 80s of the last century; Wenden ang
Rubinin 1987 brought out a rich collection of research studies
on learner strategies. Then the publication of three influential

books - O'Malley and Chamot (1990), Oxford (1990), and

Wenden (1991) which generated the momentum for strat

cgy
research in L2 studies.

Rubin (1975, p.43) defined the language learning
strategies as ‘the techniques or devices whic

h a learner may
Use o acquire knowled

ge”. Oxford (1 989) offered a functional

Successful, self —dire
O’Malley (

(1983, 198
thoughts

cted, and enjoyable” (p.235). Chamot and
1990) explained Strategies in terms of Anderson’s
5) general cognitive psychology theory as “special
COmpreheozl behaviours that individuals use to help them
(I5og) nd, le.arn Or retain new information” (p.1). Cohen
choic, Omphﬁ.ls.lzed that strategy use involves an element of

I volition on the part of the learner. Macaro (2006)

Saiq
6 that the successful language learning depends not on
“Qency of Strate

availa_b es
Said - “It

rea(:hed

gY use but on the ‘orchestration of strategies
to the learner. Cohen and Macaro (2007, p. 283)
Is unlikely that complete consensus will ever be
On the unit of analysis (a strategy) even though we

67
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uest and
The 9 to strive for such a consensus toWardS

should continu€ o Cogniﬁve framewor
fnitive model of a strategy
definiti

In the absence of a consensus, reseair cher; should::at.e cle
the theoretical framework on which they are aSlITg the
research and why they might be a nee.d 9 s dlffel’e
terminology rather than building on established terminology
11

Dornyei and Ryan (2015, p. 149) note thqt the by
taxonomies of language learning strategies proposeg by Oxg,
(1990) and O’Malley and Chamot (1990) are very m
compatible. Oxford’s taxonomy comprises of the followj
classes — cognitive, memory, metacognitive, compensafj
affective and social strategies while O’Malley and Chamy
perspective despite coming from a different theoref
perspective was similar to the Oxford’s and had three m
classes of strategies: cognitive strategies, metacognit
strategies and social/affective strategies.

5.10 The different factors that influence the choic

Strategies among language learners in the open 4
distance mode:

Dornyei and Ryan (2015, p. 151) referring to Oxf“)f
(1996) argument say that language learning is situated‘”‘e
a given cultural context which definitely has its inﬂue(;l;{
the choice of strategies. They note that the claim by

s
. ariovs’
has been supported by studies conducted acrOSSh V 2 Jop¥
. 1na, ;
settings from different countries — Israel, C ger?
e Of gen

: : c
East Asia. Further, they refer to the influen

6 b

St
be
CX
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aueSt " : -

The learning strategies found in Kaylani’g study

noice of Janguage female students were foung using more of
. Jordan (1 993 ; compensation and affectiye strategies than
memorys co;il:(p. 1’51)_ Again, Peacock angd Ho (2003) whjle
male St‘i‘:;nth ¢ learning strategies by students acros
Z?zz;:nes - building, business, computi‘ng,
English, math, primary education ang scienc
students with English Major yseq the most s
computing students used the fewest strategies, Ps

S eight
engineering,
e found that
trategies anq
altou—J oycey

Metacognitiye categories. Dornyei ang Ryan (2015, p. 152)
State that leaming Strategies

are examples of motivated learning
beha"iour and so ‘Meaning fy] links with motivation are
“Xpected tq eXist’.

6. Conclusion:

What
RMing th
Part of the ¢

1 Merges from the review is that Language

© distance mode requires special effort on the
amers becayse of the different context. Studies
'S and scholars across countries reveal that stlf
N and suitap)e learning strategies are essential
reqUirernent for language learning in the distance mode.

y fesearche
Motiyay;
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